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Tara J. Yosso is a Professor in the School of Education at the University of California, Riverside. 
Her research examines access to educational opportunities for Students of Color at critical transition points in their schooling trajectories (e.g. high school to community college, baccalaureate to doctorate). Her multiple publications and award winning book Critical Race Counterstories along the Chicana/Chicano Educational Pipeline (Routledge, 2006) highlight an array of cultural knowledges, skills, abilities, and networks (community cultural wealth) utilized by People of Color to survive and resist racism and other forms of subordination. She applies the frameworks of critical race theory and critical media literacy to recover counternarratives of race, schooling, inequality, and the law.
KEY CONCEPTS

Critical Race Theory (CRT): a dynamic interdisciplinary framework used to identify, analyze, and challenge the ways race and racism intersect with multiple forms of subordination to shape the experiences of People of Color. 

In the 1970s, a group of law professors, including Derrick Bell, Alan Freeman, Mari Matsuda, Kimberlé Crenshaw, and Richard Delgado, formed CRT as a scholarly movement seeking to examine and challenge the role of race shaping U.S. law and society (e.g. Crenshaw, Gotanda, Peller, and Kendall, 1995; Delgado, 1995a, Matsuda, 1989).  

These scholarly examinations about the slow pace of civil right legislation and the structures of racial inequality reverberate in questions about access and opportunity in schools and whose perspectives are centered when we teach.

CRT in education: brings forward the critiques from the multiple branches of CRT in the law, as well as other critical community and academic traditions to examine the social construct of race and change the very real social consequences of racism within and beyond schools (e.g. Parker & Stovall, 2004; Zamudio, Russell, Rios & Bridgeman, 2011).

Collectively, this CRT in education has taken up Richard Delgado’s (2003) challenge to “consider that race is not merely a matter for abstract analysis, but for struggle” (pp. 151-152). 

Community cultural wealth: an array of cultural knowledges, skills, abilities, and networks possessed and utilized by Communities of Color to survive and resist racism and other forms of subordination (Yosso, 2005, 2006; Yosso & García, 2007). Yosso identifies at least six overlapping, interdependent, forms of capital like the multifaceted view created by a kaleidoscope:

· Aspirational capital refers to the ability to maintain hopes and dreams for the future, even in the face of real and perceived barriers (Yosso, 2005, pp. 77-78). 

· Linguistic capital includes the intellectual and social skills attained through communication in multiple languages and/or language styles (including communication through art, music, poetry, theatre, and dance) (pp. 78-79).

· Social capital can be understood as networks of people and community resources (p. 79).

· Navigational capital refers to skills in maneuvering through social institutions. Historically, this implies the ability to maneuver through institutions not created with Communities of Color in mind (p. 80).

· Familial capital refers to those cultural knowledges nurtured among familia (kin) that carry a sense of community history, memory, and cultural intuition (pp. 79-80).

· Resistant capital refers to those knowledges and skills fostered through oppositional behavior that challenge inequality (pp. 80-81).

Each of the forms of capital with in the kaleidoscope, and their multifaceted dimensions builds on an extensive body of critical social science research that has consistently reframed culture as a resource for Communities of Color, rather than as a detriment (e.g. Vélez-Ibañez & Greenberg, 1992). Listening and learning about strengths that the kaleidoscope can help us document how these knowledges have been preserved and passed down – often in difficult circumstances including violence, threats, humiliations, and unjust laws. How might we generate opportunities to cultivate community cultural wealth as a tool of reclamation – a tool for social justice?
Background to Dr. Yosso’s Research

Academic institutions facilitate the flow of knowledge, skills, and students along the U.S. educational pipeline. Historically, at every schooling level however, Chicanas/os suffer the lowest educational attainment of any other major racial or ethnic group. Nationally, of every 100 Chicana/o elementary school students, only 26 will pursue college. Of the 17 who begin their higher education journey at a community college, only one transfers to a 4-year university. Understanding the contexts and conditions shaping these outcomes, we work to shift our research lens away from deficit explanations that blame students and their communities, to focus on the structures, practices, and discourses that restrict equal educational access and opportunities (Yosso, 2006). 

CCW Implications on Undergraduate Stages of Passage
Students of Color often encounter a negative campus racial climate, replete with incessant covert racial assaults—racial microaggressions (e.g. Carroll, 1994; Pierce, 1975; Solórzano, et al., 2000; Yosso, 2002). Vincent Tinto’s (1993) model of undergraduate “stages of passage” (separation, transition, incorporation) does not account for these experiences. For example, Chicana/o, Latina/o undergraduates engage three distinct processes, beginning with confronting pervasive messages of rejection, which characterize racial microaggressions (Yosso, 2005; Yosso, et al., 2009).  In response to a negative campus racial climate, Chicana/o Latina/o students foster academic and social counterspaces, where they build a culturally supportive community and develop skills to critical navigate between their multiple worlds (e.g. school, home, see Yosso & Benavides López, 2010). 

Modeling CCW for Moorpark 
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Points of Inquiry 

· In hindsight, how did race and racism at its intersections with other forms of subordination shape the schooling structures, practices, and discourse for me as a student?

· How has race and racism at its intersections with other forms of subordination shaped some of the structures, practices, and discourse of my educational community across time?
Points of Praxis 

· How am I challenging deficit thinking in my work? (e.g. in my classes, on our campus)
· How might I more intentionally operationalize community cultural wealth and insights about undergraduate stages of passage in my work?
· We are living in a moment of renewed urgency to understand our past, what role might I play and what supports would I need to help prepare Moorpark students with a critical historical lens?
· What does it mean for me to recognize as Richard Delgado (2003) states, that, “race is not just for abstract analysis, but for struggle”?
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